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Introduction 
 

This document supports UBI’s application for the initial accreditation of the Bachelor of International 

Business Management (BIBM) programme. It supplements the Self-Evaluation Report, and provides 

more details on the following aspects of the programme: 

 

i. UBI’s Vision and Mission Statement  

ii. Educational Policy 

iii. Teacher Professionalisation 

iv. Assessment Philosophy and Quality Control 

v. Student Guidance and Counselling 

vi. List of UBI’s facilities and services 

 

Information in this document is referenced and extracted from UBI’s Student Programme handbook and 

Teachers handbook. 

 

For more information on UBI’s rules and regulations, please refer to our “Education and Examination 

Regulations”, and Chapter Four of the Self-Evaluation Report.  
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Vision and Mission Statement 

 

United Business Institutes’ vision is to be recognised world-wide as a leading provider of an international 

business education that is career-oriented, inter-cultural and informed by the latest advancements in 

business theory and practice. 

 

Our mission is to: 

● provide an internationally oriented business education that supports students’ professional and 

career development; 

● equip our students with the knowledge, skills, attitudes and habits for lifelong learning and 

leadership roles in the global and digital economy; 

● motivate our students to contribute to global understanding and sustainable socioeconomic 

development;  

● cultivate a stimulating learning environment informed by the highest standards of scholarly 

theory and principles of ethical behaviour; 

● be a centre of intellectual and practical excellence where teaching, internships, and 

professional practice are integrated. 

 

Educational Policy 

 

UBI’s educational policy comprises four key components. 

 

a. Teaching and Learning Environment that Promotes Effective Learning 

 

The teaching and learning philosophy at UBI are based on linking theory with practice and linking 

students to senior practitioners. The interactive and innovative teaching formats are aimed at providing 

the intellectual space for students to not only become a scholar of the business world, but to develop 

crucial critical thinking and research skills, an appreciation of global ethical challenges and an 

interdisciplinary mind-set of life-long learning.  

 

Classes at UBI are designed to be small and intensive, so that instead of merely reproducing knowledge 

passively in big lecture halls, students are encouraged to participate more actively in critical analysis, 

and experiential learning. The interactive nature of its classes provides opportunities for students to 

work in a hands-on manner, and also caters to a more active, and reflective, co-construction of 

knowledge between teachers, peers and students. Engagement with fellow course mates and 

professors, as well as working collaboratively in small groups are central to the learning and teaching 

process at UBI.  

 

Importantly, UBI’s teaching and learning environment is designed in such a way that students are 

supported in developing their active learning attitude and becoming responsible for their own learning 

process. As students progress through the curriculum, they are expected to take an increasingly critical 

stance in relation to what they have learned, and gradually receive more freedom in choosing the topics 

or cases for their assignments. 

 

 

b. Curriculum that Supports Progression 

 

For a bachelor’s level programme, UBI believes in scaffolding students’ acquisition of knowledge and 

skills, and supporting them in their growth as students of business. This is realised in three aspects of 

the curriculum – the content, the pedagogy and the assessment. The Year One modules are primarily 

designed to provide an introductory overview to the scope of knowledge and skills relevant to the 

respective pillars, as well as lay the foundation for concepts that are likely to be revisited in the higher-
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level modules. The second and third year modules build on some aspects of the earlier modules, and 

explore specific areas in greater depth and from alternate perspectives, demanding elevated levels of 

critical and evaluative thinking.  

 

This philosophy of progression is similarly reflected in the design of assessments within the programme. 

The modules’ learning objectives and corresponding assessment benchmarks are guided by structured 

taxonomy of cognitive learning levels, with higher level modules targeting higher level cognitive skills. 

These considerations ensure that students develop and progress both in breadth of knowledge and 

depth of thinking as they journey through the programme.   

 

 

c. Internationally Oriented Business Education 

 

The ambition of the BIBM programme is for students to gain an international perspective on business 

environments and their current challenges, and how these may impact the strategy, behaviour and 

management of organisations. The curriculum design fulfils an important role in the development of the 

students’ international perspective. One of the key pillars of the BIMB curriculum is ‘Economics and 

Globalisation’, and students will learn to examine business topics from both a micro- and a macro-

angle, as well as explore nuances and distinctions between different business environments. Materials 

and assessments are designed to help students to achieve a more balanced, fully-contextualised and 

realistic understanding of business behaviour in an international landscape. 

 

The BIBM programme also features international site visits and international business excursions as 

part of the curriculum for students to truly experience and immerse themselves in international business 

settings. Students also have the opportunity to attend summer schools and do an internship abroad if 

they opt to do so. 

 

UBI’s classrooms have been crafted to provide the broadest international experience to the students. 

Having students and alumni from over 50 countries in the world, we consider diversity in our classrooms 

as our competitive advantage. 

 

[For a more detailed analysis on the international dimensions of the programme, see SER Chapter 

3.1.4] 

 

 

d. Practical Experience in the Professional World 

 

UBI’s educational philosophy centres on providing a business education that is future-proof and relevant 

to the needs and demands of the business world.  

 

The BIBM programme is a professional bachelor’s degree designed to link theory to practice. This is 

firstly achieved by the coherence of the modules that are offered, based on the requirements of today’s 

labour market. Secondly, there is a clear focus in the modules on hands-on experience with tools and 

techniques used in relevant professions and on real-life cases. Lastly, the internship of 15 ECTs in the 

third year aims for a clear and constructive integration of knowledge and skills within real-world 

professional settings. 

 

To ensure that our programmes remain up-to-date and relevant, UBI has established comprehensive 

networks and channels of communication to receive input from the professional field for our 

programmes. UBI has a tradition of working with the students, staff, alumni, and the Brussels community 

as part of our feedback cycle. The BIBM programme has an Advisory Board with members from the 

working field which it consults on a regular basis to ensure that the programme is aligned with 

developments in the professional field. Importantly, our teaching faculty brings with them decades of 

past and current experience working in the field of Business, ensuring that academic theory can be 

interpreted and applied in practical cases.  
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Assessment Philosophy1 

 

All assessments in UBI’s programmes are developed to provide students with opportunities to 

demonstrate their capabilities in an accessible and structured manner. It reflects our student-centred 

approach to teaching and learning. UBI also lays great emphasis on the transparency, validity and 

objectivity of our assessments. 

 

1. Aligning Assessment System with Intended Learning Outcomes  

Assessments in the BIBM programme are designed to meet specific module learning outcomes in 

addition to overall programme outcomes. Assessments can take different forms to reflect the balance 

between assessing academic knowledge, cognitive skills and professional attributes. Collectively, the 

assessments over the course of the programme ensure that all our programme learning outcomes are 

assessed.  

 

The assessments within the programme have a coherent and cumulative build-up within each individual 

module as well as throughout the programme as a whole. This cumulative progression is supported 

and monitored by structured taxonomies of cognitive learning levels (e.g. Bloom’s), ensuring that the 

assessments in the BIBM programme develop from testing knowledge and basic skills in the first year 

to the assessment of analytical competencies, research skills and integrated professional skills in the 

following two years. 

 

Each module narrative contains information on intended learning outcomes and description of the 

different forms of assessment in the module.  

 

 

2. Assessment that Supports Effective Learning 

UBI views assessment as an integral part of learning, and it may be referred to as formative or 

summative.  

 

Formative assessment is designed to give students feedback on their performance, address their 

learning gaps, and provide input for students to improve. Formative assessment may take different 

forms, and grades could be assigned even though they are not included in the tabulation of the overall 

module grade. Formative assessment is an important part of the learning process and helps students 

improve both their eventual grades and their learning experience. Importantly, module instructors also 

rely on formative assessments to obtain a better understanding of their students’ learning progress and 

learning gaps.  

 

Summative assessment is designed to demonstrate the extent to which students have achieved the 

learning outcomes of a module and, therefore, it forms the grade that students will be awarded. 

Summative assessments for each module are designed to target learning outcomes in a 

comprehensive, objective and accurate manner. The process is supported by assessment tools such 

as rubrics, mark schemes or band descriptors. They play a role in ensuring that assessments are 

graded in a consistent manner, and are also purposeful as a tool for giving students feedback. 

Summative assessments typically comprise coursework, presentations, in-class tests and 

examinations; other forms of assessment may also be appropriate, depending on the nature and 

learning objectives of the module.  

 

Assessment in UBI is not solely an instructor-led process. Students are also encouraged to assess 

themselves (self-assessment) using a variety of tools such as online tests that complements materials 

introduced in the classes. Peer assessment is another common feature in a UBI classroom, most 

 
1 This section on “Assessment Philosophy” and the following section on “Assessment Quality Control” 
complement Chapter 4.1 of the Self-Evaluation Report. 
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notably as part of student presentations or other forms of interactive class activity. These measures 

support our students’ development as independent thinkers, and facilitate their growth as lifelong 

learners.  

 

 

Assessment Quality Control 

 

UBI adheres to an assessment cycle that ensures the reliability and consistency of the assessments 

deployed throughout the programme.  

 

Module instructors are responsible for the assessments deployed in their own courses. However, at 

different junctures of the assessment process, the Programme Director and the External Examiner(s) 

are involved in monitoring the quality of assessments and their grading.  

 

At the beginning of each academic semester, module instructors will submit their assessments, grading 

schemes and rubrics to the Programme Director for a review. These materials are then forwarded to 

the external examiner(s) for final moderation.   

 

The grading of assessments is executed by the module instructor. Once the assessments are marked 

by the module instructor, a sample is marked again by the second marker. The second marker is a 

professor who is not teaching at UBI in that particular semester. The sample taken ranges between 10-

20%, depending on the number of the students in the class, and includes one failed sample, one 

distinction, and one with an average grade. The assessments are made available for scrutiny during 

the visit of the external examiner(s) to UBI. 

 

After all marking is completed, an Internal Assessment Board is convened to confirm the academic 

standing, progression and degree classification of all UBI students. The board consists of all relevant 

module instructors teaching in the semester being evaluated. The Dean, or another senior member of 

the academic team, chairs the board. 

 

This meeting is followed by an External Assessment Board meeting. In the presence of the external 

examiner(s) and the Middlesex Link Tutor, the board discusses and confirms the final outcomes of the 

assessments, final grades and progression for all students. The board also confirms the Middlesex 

degree classification for all students who are due to graduate. 

 



Teacher Professionalisation 

 

UBI values and priorities the professional development of our faculty members. There are two aspects 

of training and development outlined below.  

 

1. Development, Training and Onboarding of Faculty Members for the BIBM programme 

 

To ensure cohesion within the programme, to reduce unproductive overlaps and facilitate productive 

reinforcement in content/knowledge/skills over the full course of the 3-year programme, the following 

measures will be established in preparation for the launch of the BIBM programme. 

 

Phase One: BIBM Programme Conceptualisation and Development  

 

Projected Timeline: Jan 2019 to Jan 2020 

 

Personnel Involved:  

 

▪ Led by BIBM Programme Director and Programme Development Team (with input from all 

relevant stakeholders, including faculty team)  

 

Execution Strategy:  

 

▪ Programme Development Team designs the overall scope and schema of the entire 

programme. The programme Intended Learning Outcomes, programme structure, pillars 

design, and scope of the overall programme is established at this stage. In other words, the 

overall vision, synergy and cohesion of the programme is established in Phase One. 

▪ With input from existing faculty, design module content and module narratives for first 60 ECTs, 

Capstone module concept and Internship module concept. 

▪ In Phase Two, the Programme Director and selected faculty members will be responsible for 

leading the faculty in executing the Year One modules, as well as further developing the 

materials for the remaining Year Two and Year Three modules. This group is known as the 

Programme Steering Committee. 

 

 

Phase Two: Programme Onboarding and Further Development (of Year 2 and Year 3 modules) 

 

Projected Timeline: February 2020 to December 2020 (for existing staff); continual process for newly 

recruited staff 

 

Personnel Involved:  

 

▪ Led by Programme Steering Committee; involves all faculty members 

 

Execution Strategy: 

 

▪ An initial programme onboarding training phase will be launched to fully familiarise the existing 

faculty towards a comprehensive understanding of the details, rationale and scope of the entire 

programme. The scope of the modules over the 3 years, the progression considerations within 

each pillar, and the potential cross-pillar interactions will be discussed over a series of training 

sessions.  

▪ After the initial onboarding, faculty members responsible for Year 2 and Year 3 modules will 

design the details for their respective modules, and submit their full module design to the 

Programme Steering Committee for feedback.  

▪ The Programme Steering Committee gauges the suitability of each Year 2 and Year 3 module 

by ensuring that 
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o the module Learning Outcomes (LOs) support and realise different aspects of the 

overall programme LOs 

o the module is pitched at the appropriate level in consideration of its placement within 

the pillar and within the entire programme. ‘Appropriateness’ is examined in terms of 

▪ The ambitions of the module LOs; 

▪ The types of skills and knowledge required and targeted; 

▪ Types, range and parameters of assessment; 

▪ How the module compares with lower-level modules within the pillar, and with 

similar level modules across the pillars; 

▪ The modules on the whole, over the course of 3 years, do not have significant 

unproductive overlaps, whether within pillars or cross-pillars. It is important to 

highlight that productive overlaps and repetition are encouraged if they lead to 

either a deeper understanding of the topic examined, or if the respective 

skill/knowledge demands a certain rigour in repetition to master; 

▪ Whether each module’s content, pedagogical methods and assessment types 

proposed are effective in realising the module LOs established. 

 

 

2. General Professional Development 

 

UBI supports and encourages a culture of open and continual professional development for our faculty 

team. Our staff training policy aims to support the growth of our teachers in the following:  

 

1. Broadening of curriculum knowledge  

2. Deepening of academic knowledge or professional knowledge 

3. Development in pedagogy 

 

UBI’s bachelor’s programme is designed to build progression of related competencies within pillars of 

the curriculum, but is at the same time highly porous and dynamic. The ideal UBI Instructor that our 

programme seeks to recruit and cultivate is therefore one who not only possesses specialised 

skills/knowledge/experience to teach a particular module, but who also maintains a comprehensive 

view and understanding of the curriculum to introduce and facilitate effective cross-pillar connections at 

opportune moments within the classroom.  

 

In line with our Teaching and Learning philosophy of linking theory to practice, UBI encourages our staff 

to be pro-active in deepening their academic or professional knowledge, and keep abreast with trends 

and developments in the business domain. Finally, UBI aims to support our faculty’s growth as teachers, 

in order for students to have the most effective learning experience in the classroom.   

 

UBI’s professional development framework, in support of the new BIBM programme, comprises the 

following: 

 

1. Budget for subsidised staff professional development in: 

▪ relevant academic or professional domains 

▪ pedagogic training that focuses on enhancing the instructor’s teaching capabilities  

 

2. Engagement with external trainers and Middlesex University to provide ‘Training for Trainers’, 

with focus on both teaching and assessment methods 

 

3. An ‘open classroom’ learning culture for faculty members to observe and review each other’s 

lesson. The following guidelines apply: 

▪ In each academic year, each faculty member needs to observe a minimum of two 

colleagues’ lesson – one from within the pillar, and one from another pillar 
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▪ All observations need to be scheduled in advance  

▪ The observation comprises peer evaluation (formative) and post-observation feedback. 

 

4. Faculty Learning Community meetings, with structured opportunities for colleagues to share 

personal research / case-studies, and to discuss how these may be used in different topics 

within the programme. 

5. Launch of a UBI-managed online journal, focusing on the areas of Management Accounting 

and Performance Management. This encourages and facilitates UBI’s faculty in research and 

publications.  

 

6. Cross border exchange and training sessions between the faculty members of Brussels, 

Luxembourg and China campuses through online video conferences. Sharing of knowledge, 

case studies, and research between the faculties not only improves the quality of teaching staff, 

but also provides more avenues for the different campuses to liaise on internship opportunities, 

site visits, etc.  

 

All module instructors in the programme will also meet with the Dean once a semester for an annual 

performance review. The review takes into account students’ feedback in the module evaluation, as 

well as the module instructor’s input through the Module Instructor Reflection report. 

 

 

Student Guidance and Counselling 

 

To support students in their academic development as well as non-academic concerns, each UBI 

undergraduate is allocated a Faculty Tutor at the beginning of the programme. The tutor is a member 

of UBI’s teaching faculty, and supports the student with regard to both academic and non-academic 

affairs and monitors the well-being of the students under his or her supervision. 

 

As outline in UBI’s Terms of Reference for Faculty Tutors, the responsibilities of a Faculty Tutor are: 

▪ be the first point of contact for their tutees for general advice on any academic-related issue; 

▪ provide advice, support and general guidance on academic and personal issues;  

▪ refer the student to the appropriate lecturer if the student asks for ‘content’ advice for a 

particular course; 

▪ help the student to reflect on feedback given by other staff members; 

▪ recognise when the assistance required is beyond the competence or responsibility of the 

Faculty Tutor and, in consultation with the student, referring the student to the specialist 

academic or pastoral support services outside of UBI; 

▪ make appropriate efforts to ensure that all students are aware of the opportunity to meet with 

them during the academic year. 

 

The BIBM Programme Director also tracks the academic development of the students within each 

cohort. Weaker students receive further guidance in the form of learning plans and closer monitoring 

which aim to allow the faculty to provide stronger support to these students.  

 

In particular, students who fail 12 or more credits in an academic year will be placed on a mandatory 

study guidance programme at the start of the next academic year.  
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List of Facilities and Services2 

 

Facilities and services that are available in all UBI campuses: 

▪ Wi-Fi access 

▪ Access to online journals 

▪ Digital learning environment – Moodle 

▪ Official Student ID and student email address 

▪ Printing and photocopying service 

▪ Plagiarism detection tool – Turnitin 

 

UBI-Brussels facilities and services: 

▪ Classrooms, fully equipped for lectures or small group discussions 

▪ Student lounge 

▪ Elevator for persons with physical disability 

▪ Student discussion rooms 

▪ Library 

▪ Support staff for student administrative needs / requests 

▪ Staff lounge 

▪ Staff meeting room 

▪ Dean’s office 

▪ Offices for full-time time staff  

▪ Office and rest area for adjunct professors 

 
2 Also see Chapter 3.7 of the Self-Evaluation Report. 


